
 

 

 

Parkstone Grammar School’s 
Catch-Up Strategy Outline 2020-21 

 
This document outlines Parkstone’s strategy to mitigate the effects 
of the unique disruption caused by COVID-19. This includes the 
allocation of the Government’s COVID-19 catch-up premium that 
will be available for the 2020-21 academic year. 
 
Curriculum Expectations 
 
This sets out, in summary, the DfEs key principles and expectations for curriculum planning 
in school based nursery, mainstream, and special schools, and alternative provision (AP), so 
that all pupils – particularly disadvantaged, SEND and vulnerable pupils – are given the 
catch-up support needed to make substantial progress by the end of the academic year. 
 
In italics under each element there is reference to Parkstone’s commitment to that point. 

Education is not optional 

All pupils receive a high-quality education that promotes their development and prepares 
them for the opportunities, responsibilities and experiences of later life. 

This document outlines how Parkstone intends to retain the delivery of an outstanding 
education to our students in the current climate. 

The curriculum remains broad and ambitious 

All pupils continue to be taught a wide range of subjects, maintaining their choices for 
further study and employment. 

Parkstone has maintained a full curriculum offer. 

Where needed, remote education is high-quality and safe, and aligns as closely as possible 
with in-school provision. 

Our Remote Learning Policy outlines expectations for the entire school community. 



Informed by these principles, DfE asks that schools and other settings meet the following 
key expectations if considering revisions to their school curriculum for the academic year 
2020 to 2021. 

1. Teach an ambitious and broad curriculum in all subjects from the start of the autumn term, 
but make use of existing flexibilities to create time to cover the most important missed 
content. Up to and including key stage 3, prioritisation within subjects of the most 
important components for progression is likely to be more effective than removing subjects, 
which pupils may struggle to pick up again later.  

2. Aim to return to the school’s normal curriculum in all subjects by summer term 2021. 
Substantial modification to the curriculum may be needed at the start of the year, so 
teaching time should be prioritised to address significant gaps in pupils’ knowledge with the 
aim of returning to the school’s normal curriculum content by no later than summer term 
2021. 

3. Plan on the basis of the educational needs of pupils. Curriculum planning should be 
informed by an assessment of pupils’ starting points and addressing the gaps in their 
knowledge and skills, in particular making effective use of regular formative assessment (for 
example, quizzes, observing pupils in class, talking to pupils to assess understanding, 
scrutiny of pupils’ work) while avoiding the introduction of unnecessary tracking systems. 

4. Develop remote education so that it is integrated into school curriculum planning. Remote 
education may need to be an essential component in the delivery of the school curriculum 
for some pupils, alongside classroom teaching, or in the case of local restrictions. 

 
School guidance and principles has been provided to departments to support them in 
evaluating and structuring their curriculums for the beginning of the academic year to 
ensure they maximise the use of time.  
 

Guidance on assessment and the adaptation of existing tracking has been developed and 
designed to support departments in identifying knowledge and skills gaps and moving on to 
intervention systems quickly. 
 
Alongside the Remote Learning Policy, remote learning is incorporated into the School 
Development Plan and staff CPD programme. 

 

Specific points for key stage 3 
 
For pupils in key stage 3, the curriculum should also remain broad so that the majority of 
pupils are taught a full range of subjects over the year, including sciences, languages, 
humanities, the arts, physical education and sport, citizenship, religious education and 
relationships, sex and health education. For pupils in year 7, it may be necessary to address 
gaps in English and maths by teaching essential knowledge and skills from the key stage 2 
curriculum. 

 

Parkstone has maintained a full curriculum offer for Key Stage 3. Whole class teaching and 
individual Interventions for Year 7 students are also detailed in this document to address Key 
Stage 2 gaps.  

 



Specific points for key stages 4 and 5 

As with earlier key stages, it is likely that pupils in key stage 4 and 5 will need extra support 
to catch up on any content they have missed, but the school curriculum may be less flexible 
given the requirements of qualification specifications. 

Interventions for students are detailed in this document. 

The majority of pupils in year 10 and 11 are expected to continue to study their examination 
subjects. This will support them towards their preferred route to further study. In 
exceptional circumstances, it may be in the best interests of a year 11 pupil to discontinue 
an examined subject because the school judges that, for example, they would achieve 
significantly better in their remaining subjects as a result, especially in GCSE English and 
mathematics. School leaders are expected to make such decisions in discussion with pupils 
and parents and informed by ongoing assessment of a pupil’s progress and wellbeing, using 
the existing discretion that schools already apply on these matters. 

Any proposal of a reduction in curriculum is discussed by Leadership Group alongside the 
SENDCo where relevant. A support programme is designed for any student who discontinues 
a subject, and additional support is detailed in this document for students who do not follow 
a full suite of GCSE options. 

Pupils in years 12 and 13 are more likely to undertake self-directed study, but may still need 
additional support. Compared to key stage 4, there is less scope to drop an examined 
subject as fewer qualifications are studied at this key stage. Discontinuing a subject is 
therefore likely to significantly limit choices for further study and employment, so is 
expected to be rare. 

Interventions for students are detailed in this document. 

 

 

 

 

 

 

 

 



Parkstone’s Areas of Focus for Catch-Up Strategy  

Parkstone Grammar School will ensure: 

 Gaps in knowledge are identified as having developed between March and July 2020. 
 

 Students with SEND are supported in any additional catch-up support they may need 
following lockdown, and any future lockdowns. 

 

 Disadvantaged groups are given continued support to return to school life and 
maintain academic progress (this will also be addressed through Pupil Premium 
intervention and funding). 

 

 Teaching & Learning is adapted to the new classroom structures, and social 
distancing, to minimise risk, yet maximise progress.  

 

 The school is prepared for any partial or whole school closures; as well as local or 
national lockdowns. 

 

 All students can access online learning at home. 
 

 We understand the new Year 7 intake’s educational needs without SATs scores. 
 

 A continued high level of pastoral and wellbeing support can be maintained to 
support students’ learning. 

 

 Promote parental/carer engagement is maintained so they can support their child in 
their education. 

 

 The gap in work experience is addressed. 

 

 

 

 

The Education Endowment Foundation (EEF) identifies strategies in 
3 categories: 
 

 Teaching & Learning Whole School Strategies 
 

 Targeted approaches 
 

 Wider strategies 

 

 

 

 



Parkstone’s Catch-Up Strategies 
 
Teaching & Learning Whole School Strategies 

 
Strategy/Action Intended Impact 

Remote Learning Policy & 
individual Department 
Remote Learning Delivery 
documents 
 
School Development Plan 
priorities around online 
learning:  
•To assess the use of 
online learning tools to 
effectively complement 
the in-school curriculum 
 

To ensure a high quality of curriculum provision is 
maintained should the school again need to move 
to remote learning. 
 
To support departments in transitioning online 
teaching methods to homework tasks to 
compliment the school homework policy and 
enable homework to be at its most effective. It 
can be used as a short and focused intervention 
(e.g. specific target connected with a particular 
element of ‘catch-up’ learning) to have a positive 
impact on progress and maximise curriculum time 
and retrieval practice opportunities. 
 
To utilise online systems to support students with 
long term absences to ensure they are able to 
access their school curriculum.  

Purchase classroom 
visualisers for classrooms  
 

These will support high quality T&L as they will 
enable staff to model from the front (staff cannot 
freely move around the classroom). 
They will also ensure sustained high quality 
teaching for whole classes and groups of students 
having to isolate, as well as during lock down 
periods. 

Purchase of whiteboard 
classroom sets for all Key 
Stage 3 classes  

Enables staff to gauge the understanding of 
students around the room and identify student 
gaps more efficiently when restricted to teaching 
from the front of the classroom. Existing 
department white board resources then can be 
used in KS4. 

No ‘non-essential’ trips to 
be authorised to maximise 
in class learning 
 

Limited face-to-face lesson time is lost which is so 
valuable. 

Testing for Year 7 Students Identify the ability of Year 7 students so they can 
be most effectively supported and challenged. 



Year 9 Subject Literacy 
Initiative 

Maintain high levels of oracy and extending 
students’ spoken vocabulary in subject-focused 
dialogue (in addition to ‘Debate for the Week’). 
This also builds students’ confidence in a 
classroom environment again. 
 

Intervention 1 - In the 
Classroom (from 
‘Intervention Overview’ 
*Appendix 1) 

 
 Checking for 

understanding 

 Low stakes assessment 
(expanded on in the 
next row)  

 Retrieval exercises 

 Differentiation 

 Small group targeting 

 Revisiting, recapping 
and prioritising  

 

Quality first teaching remains the single most 
effective strategy for closing learning gaps.  
 

Increased use of Low 
Stakes Assessment 

To improve awareness on gaps in knowledge and 
skills and be able to respond with necessary 
interventions. 
 

Amended Tracking Point 
Dates & Data Focus 

To enable easier identification of gaps in 
knowledge and skills, as well as identify students 
needing further interventions. 
 
Using unseen timed assessment for all year 
groups before TP1 will ensure the most accurate 
data is utilised, shared and used for further 
intervention. 

CPD Focus CPD groups focused on online learning and small 
group tutorials will support staff professional 
development in that area. 
 
The use of the teaching and learning foci will also 
support staff with resources provided on the 
Teaching & Learning Website (Term 1 is Low 
Stakes Assessment). 
 
Use of Rosenshine’s Principles to reiterate key 
classroom strategies to embed long term 
learning. 



Targeted Approaches 

 

 
Strategy/Action Intended Impact 

Intervention 1 - In the 
Classroom (from 
‘Intervention Overview’ 
*Appendix 1) 

 School ‘Catch-Up 
Grants’ available for 
additional resources to 
support in class support   

 

By allocating Departments grants for specific 
interventions (which they apply for on an 
intervention by intervention basis) each subject 
is able to assess and respond to its own unique 
catch-up requirements; and therefore impact 
progress most effectively. 
  
Applications have been encouraged for Year 7 
teaching to ensure interventions are in place to 
plug gaps in Key Stage 2 teaching, specifically in 
core subjects.  
 

Intervention 2 - Additional 
in Class Support 
(from ‘Intervention 
Overview’ *Appendix 1) 
• English one to one and 
small group targeting by 
specialist teacher 
• Maths one to one and 
small group targeting by 
specialist teacher 
 

This is teacher and department assessed and 
reviewed to allow for intervention to achieve 
optimum impact and is explicitly linked to 
normal teaching to maximise its impact on 
progress. 
 
In English this runs across all year groups and 
prioritises EAL and PP students where 
intervention is most needed. The session use 
an experienced teacher over a set period to 
quicken progress. 
 
In Maths this is currently focused at Year 11 for 
students, where they have gaps in content 
covered during lockdown, using an experienced 
department teacher to have maximum impact 
on mitigating the impact of missed concepts. 
This will then be expanded to other year 
groups, through additional tutoring provision, 
to ensure any gaps are closed. 
 
 
 
 
 
 
 
 
 



Intervention 3 - After 
School & Lunchtime 
Sessions  
(from ‘Intervention 
Overview’ *Appendix 1) 
• Core subject sessions 
concentrating on 
identified year groups on 
a rota – specialist teacher 
and invite only 
• GCSE non-core targeted 
sessions – specialist 
teacher and invite only 
• Year 13 ‘Catch-Up’ 
Sessions – specialist 
teacher and invite only 
 

From after October Half Term, by targeting 
small groups of students using specialist 
teachers familiar with the school curriculum. 
Sessions will be able to address and plug gaps 
for students, build their confidence and limit 
any negative impact on student progress.  
 
Evidence indicates that students make progress 
from extended school time and in particular 
through the targeted use of before and after 
school programmes. After school programmes 
with a clear structure, a strong link to the 
curriculum, and well-qualified and well-trained 
staff – such as the rota that has been created -  
are more clearly linked to academic benefits 
than other types of extended hours’ provision. 
  
This provision will be continually assessed to 
support students where needed, and will 
include ‘Post Year 11 Mock Intervention’ in the 
Spring Term where any exam based gaps will be 
clearly identified; and increased Year 10 Topic 
Boosters from January when harder content 
may reveal gaps in confidence in earlier 
concepts. 
 
 
 

Intervention 4 - One to 
One and Small Group 
Tutoring  
(from ‘Intervention 
Overview’ *Appendix 1) 
• Students who have 
dropped a GCSE subject 
to receive additional 
tutoring during these 
‘dropped’ sessions 
• Small group tutor 
sessions during Tutor 
Time & ‘Time to Talk’ – 
especially focused on 
disadvantaged groups and 
SEND students 
 

Through accessing additional tutoring, students 
will be able to have their study supported in 
school small group or one-to-one sessions. This 
will build student confidence in content 
covered during lockdown, as well as address 
any gaps at a pace and style appropriate for 
individual students to enable more rapid 
progress. 
 

 
 
 



Wider Strategies 

 

 
Strategy/Action Intended Impact 

Ensure all students 
have access to work 
uploaded to Teams 
during any future 
lockdown or 
individual self-
isolation. 
 

By providing all identified students, without 
computer access, a laptop from the Government 
scheme (topped up with school laptops) it will 
ensure all students can access live lessons and online 
tasks. This provision will mean no students should 
miss out on access to any curriculum content. 
 

Alternative 
provision for work 
experience  

To ensure that Year 11 students who have missed 
out on formal work experience and Year 10 who 
potentially will miss out in the Summer Term are 
able to develop some equivalent skills in the school 
environment. 

An additional 
module added to 
online Parents 
Evening bookings to 
allow for online 
appointments. 

To maintain communication with parents/carers 
about their child’s learning, and enable them to 
support them in their education. 

Online information 
evenings for Years 
7,9,11 and 12 

To maintain communication with parents/carers 
about their child’s learning, and enable them to 
support them in their education. 

Wellbeing focus on 
post-lockdown 
issues (identified in 
student surveys and 
feedback). 
Wellbeing issues will 
also continue to be 
reviewed and 
addressed where 
necessary either 
through pastoral, 
counsellor or 
external support. 

Initial wellbeing lessons and time-to-talk sessions 
focusing on areas and support post-lockdown to 
help transition students back into school life. 
Central resources created to support tutors in 
providing support as well as identifying students 
needing further support. 
Counsellor and pastoral support having provision in 
place to continue supporting students should they 
be self-isolating or there be a lockdown; this will 
enable a continuity of support when students are 
most at need. 

 
 

 



Accountability and monitoring 
 

- Leaders to track and monitor strategies closely, assessing impact and continually 
reviewing practice and provision. 

- All funding allocation is reviewed by Leadership Group based on its rationale and 
impact. 

- All additional tuition must have a clear target area. 
- Catch-Up Programme presented to Governors. 
- Catch-Up Programme Summary published on website. 
- Impact reviewed termly and next steps of allocation re-evaluated. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 
 
Intervention Overview 
 
Intervention 1 - In the Classroom  
 
• Checking for understanding 
• Low stakes assessment  
• Retrieval exercises 
• Differentiation 
• Small group targeting 
• Revisiting, recapping and prioritising  
• School ‘Catch-Up Grants’ available for additional resources to support in 
class support   
• Identifying students requiring the support of intervention 2 or 3 
 
Intervention 2 - Additional In Class Support 
• English one to one and small group targeting by specialist teacher 
• Maths one to one and small group targeting by specialist teacher 
 
Intervention 3 - After School & Lunchtime Sessions  
•  Core subject sessions concentrating on identified year groups on a rota 
– specialist teacher & invite only 
• GCSE non-core targeted sessions – specialist teacher and invite only 
• Year 13 ‘Catch-Up’ Sessions – specialist teacher and invite only 
 
Intervention 4 - One to One and Small Group Tutoring  
• Students who have dropped a GCSE subject to receive additional 
tutoring during these ‘dropped’ sessions 
• Small group tutor sessions during Tutor Time & ‘Time to Talk’ – 
especially focused on disadvantaged groups and SEND students 
 
 
 
 
 

 
 


